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Pupil premium strategy statement – St Swithun’s 
Primary School 

 

This statement details our school’s use of pupil premium funding over three years (2021-

2024) to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year (2023-2024) and the outcomes for disadvantaged pupils last academic 

year (2022-2023). 

School overview (2023-2024) 

Detail Data 

Number of pupils in school  421 

Proportion (%) of pupil premium eligible pupils 43 pupils (10.21%) 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published November 2023 

Date on which it will be reviewed November 2024 

Statement authorised by Caroline Knighton  

Pupil premium lead Polly Brown 

Governor / Trustee lead Fiona Sweeney 

Funding overview (2023-2024) 

Detail Amount 

Pupil premium funding allocation this academic year £64,020 

Recovery premium funding allocation this academic year £6235 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£70,255 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across all subject areas. This is 

underpinned by our vision to ‘nurture, grow and flourish’, we value not only academic 

success, but social, emotional, moral and spiritual growth as well.  

We have the highest expectations of everything we do and believe strongly that every 

one of our children should have a wide range of opportunities which help them to 

develop a lifelong love of learning with each learner supported to achieve their unique 

potential. 

We are committed to providing a broad and balanced education that meets the needs 

of all children and aims to provide opportunities for children to develop as independent, 

confident and successful learners, who know how to make a positive contribution to 

their community and wider society. Our curriculum goes beyond the experiences of the 

classroom to ensure that all of our children are exposed to the richest and most varied 

opportunities which will enhance their ‘cultural capital’ and allow them equity of access 

to life experiences. 

Our current pupil premium strategy works towards achieving these aims with high-

quality teaching at the heart of our approach as this is proven to have the greatest 

impact on closing the disadvantaged attainment gap whilst also benefitting the non-

disadvantaged pupils in our school. We draw on research and best practice, utilising 

the wealth of research conducted by the EEF, to select the activities that are most 

effective in achieving good outcomes for all.  

The key principles of our strategy are:  

 Act early to intervene at the point needs are identified 

  A whole school approach where all staff are responsible for the outcomes of 

disadvantaged pupils and hold high expectations of what they can achieve 

  Appropriate provision is made for pupils who belong to vulnerable groups. Termly 

progress meetings enable the identification of underachieving pupils and planning to 

address their needs 
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Challenges (2021-2024) 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Low attainment and slow progress rates made by pupils eligible for pupil 
premium. End of year data 2022 indicates that the attainment of our 
pupil premium pupils is below that of non-pupil premium pupils. End of 
year data 2023 shows that there is a significant attainment gap between 
pupil premium boys and girls with boys attaining lower than girls.  

2 Special Educational Needs 

25% of pupil premium pupils have special educational needs, including 
6% with an EHCP. The majority of these children have communication 
and interaction needs or social, emotional and mental health as a 
primary need. 

3 Assessments and observations suggest pupils with pupil premium 
generally have greater difficulties with phonics than their peers. This 
negatively impacts their development as readers.  

4 Observations and discussions with pupils indicates that many 
disadvantaged pupils are not developing a ‘love of reading’ and are not 
spending time reading for pleasure. This negatively impacts their 
development as readers and engagement in reading lessons. 

5 Over 50% of our pupils eligible for pupil premium have social or 
emotional needs resulting from their family/home circumstances: for 
example, they may be refugees, or be supported by social care. Their 
needs include anxiety, trauma, and attachment difficulties. Data from 
Strengths and Difficulties questionnaires support this.  

6 Low attendance and persistent absenteeism of those with pupil 
premium. Average attendance of PP 2022-2023 92.5% compared to 
average attendance of non PP 2022-2023  95.6% 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Higher rates of progress across KS1 and 
KS2 for all eligible for pupil premium.  

The difference between the achievement 
of the pupil premium group and non-
pupil premium group is diminished in 
reading, writing and maths.  
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To achieve and sustain improved 
wellbeing, mental health and resilience for 
all pupils in our school, particularly those 
with pupil premium and be able to support 
families when required 

Sustained high levels of wellbeing 
demonstrated by:  

 Qualitative data from pupil voice, pupil 
and parent surveys and teacher 
observations  

 A significant increase in participation in 
enrichment activities, particularly among 
pupil premium pupils  

 Pupils with pupil premium will be 
observed to have high levels of 
resilience, motivation and a robust 
learning attitude  

 Parents and carers will talk about high 
aspirations for their children. They will 
show commitment to school activities as 
well as high attendance. 

All pupils eligible for pupil premium will 
achieve a minimum of 95% attendance 

Monitoring of attendance by Head 
teacher and SENCO brings about an 
increase in PP pupils’ attendance and a 
decrease in persistent absence. 

Families in need of additional support are 
able to access this in or through school to 
ensure children are able to make at least 
expected progress based on their 
individual starting point. 

Families feel supported by school and 
appropriate agencies. Parents engage 
with school e.g. attends parents’ 
evenings. Families feel confident to work 
with the school to ensure the best 
outcomes for children. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £18555 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Continuous 
professional 
development, 
monitoring and 
coaching will help 
further improve 
quality first teaching 
by improving 
pedagogy, subject 
knowledge and by 
providing information 
about current 
educational best 
practice. This will 
support pupils to 
make accelerated 
progress. 

EEF research and guidance recommends 
prioritising the development of high quality 
teaching and learning. 

Using pupil premium | EEF 
(educationendowmentfoundation.org.uk) 

 

EEF Effective Professional Development. 

 

Quality First Teaching using EEF principles 
including metacognition and the research into 
the benefits of formative assessment in 
supporting accelerated progress. 

1,2,3,4 

Continued 
development of the 
RWI structured 
phonic delivery 
across Reception and 
KS1. On-going 
training and review of 
RWI provision and 
grouping. Reading 
Leader time for termly 
assessments and 
grouping plans. 

Phonics approaches have a strong evidence 
base that indicates a positive impact on the 
accuracy of word reading (though not 
necessarily comprehension), particularly for 
disadvantaged pupils:  

 

Phonics | Toolkit Strand | Education 
Endowment Foundation | EEF 

3,4 

Embed use of 
vocabulary across the 
curriculum with a 
clear progression 
throughout the 
school. 

Department for Education research suggests 
that, by the age of seven, the gap in the 
vocabulary known by children in the top and 
bottom quartiles is something like 4,000 
words, with children in the top quartile 
knowing around 7,000 words. 

Oral language interventions | EEF 
(educationendowmentfoundation.org.uk) 

1,4 

https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/guidance-for-teachers/using-pupil-premium
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £29700 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Additional phonics 
sessions targeted at 
pupil premium 
pupils who require 
further phonics 
support. Our 
reading leader will 
manage this. 

Phonics approaches have a strong 
evidence base indicating a positive 
impact on pupils, particularly from 
disadvantaged backgrounds. It is 
possible that some disadvantaged 
pupils may not develop phonological 
awareness at the same rate as other 
pupils, having been exposed to fewer 
words spoken and books read in the 
home. Targeted phonics interventions 
may therefore improve decoding skills 
more quickly for pupils who have 
experienced these barriers to learning. 
Targeting phonics interventions have 
been shown to be more effective when 
delivered as regular sessions over a 
period of time up to 12 weeks. 

Phonics | EEF 
(educationendowmentfoundation.org.uk) 

1,2,3,4 

ARCH reading 
sessions 1:1 with 
pupils with pupil 
premium 

https://archoxfordshire.org.uk/schools/  1,2,3,4 

Small group tuition 
targeted at the 
learning gaps of 
pupils identified on 
diagnostic 
assessments. A 
significant 
proportion of the 
pupils who receive 
small group tuition 
will be pupil 
premium.  

Small group tuition offers an opportunity 
for greater levels of interaction and 
feedback compared to whole class 
teaching which can support pupils to 
overcome barriers to learning and 
increase their access to the curriculum.  

1,2,3,4 

Designated staff to 
support children in 
their social and 
emotional needs 

‘When young people have good 
emotional and mental health their 
engagement in academic learning 
increases.’ CfWI Standard Report 

5 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://archoxfordshire.org.uk/schools/
https://www.churchofengland.org/sites/default/files/2018-04/Mental%20Health%20and%20Wellbeing%20Guidance.pdf
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(Emotional Literacy 
Support Assistant 
ELSA and Home 
School Link 
Worker) 

Template 100414 DL 
(churchofengland.org) 

 

Evidence from the EEF’s Teaching and 
Learning Toolkit suggests that effective 
SEL can lead to learning gains of +4 
months over the course of a year. EEF’s 
Social and Emotional Learning in 
Primary Schools guidance report 
explains that when carefully 
implemented, SEL approaches can 
increase positive pupil behaviour, 
mental health and well-being and 
academic performance. 

Improving Social and Emotional 
Learning in Primary Schools | EEF 
(educationendowmentfoundation.org.uk) 

Play Therapy This ‘is especially important for children 
from disadvantaged backgrounds and 
other vulnerable groups, who, on 
average, have weaker SEL skills at all 
ages than their better-off classmates’. 
Improving Social and Emotional 
Learning in Primary Schools | EEF 
(educationendowmentfoundation.org.uk) 

5 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £22000 

Activity Evidence that supports this approach Challenge 
number(s
) 
addresse
d 

Introduce and 
embed OPAL 
playtimes.  

https://outdoorplayandlearning.org.uk/research-and-
evidence/  

 

Play has a central role in helping children reach their 
true potential. Taking part in play not only helps to 
promote children’s physical wellbeing but also assists 
their development in four major areas: cognitively, 
emotionally, socially, nutritionally. 

 

The more successful schools are in achieving inclusive 
outcomes for their pupils, the better are the chances 
that these young people will go on to prosper in later 

1,2,5,6 

https://www.churchofengland.org/sites/default/files/2018-04/Mental%20Health%20and%20Wellbeing%20Guidance.pdf
https://www.churchofengland.org/sites/default/files/2018-04/Mental%20Health%20and%20Wellbeing%20Guidance.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://outdoorplayandlearning.org.uk/research-and-evidence/
https://outdoorplayandlearning.org.uk/research-and-evidence/


 

8 

life and achieve broader social inclusion in society.’ 
(Casey, T. 2002 ‘P.inc Play Inclusive Action Research 
Project’, The Yard). 

Opportunities 
for 
enrichment 
and extra-
curricular 
activities for 
disadvantage
d pupils 
including after 
school clubs 
and 
residentials  

Arts participation | EEF 
(educationendowmentfoundation.org.uk) 

  

1, 5, 6 

Whole staff 
training on 
behaviour 
management 
and social 
and 
emotional 
factors 
including 
attachments 
difficulties 
e.g. PACE 

‘When young people have good emotional and mental 
health their engagement in academic learning 
increases.’ CfWI Standard Report Template 100414 
DL (churchofengland.org) 

 

Both targeted interventions and universal approaches 
can have positive overall effects: 

https://educationendowmentfoundation.org.uk/educatio
n-evidence/teaching-learning-toolkit/behaviour-
interventions  

  

5 

Family Links 
nurture 
programme 
for parents 
delivered by 
Home School 
Link Worker 

64e5fc_9bea63f27ab541c39c6e034a9d31414e.pdf 
(filesusr.com) 

 

EEF evidence states that actively engaging with 
parents to reinforce skills in the home environment can 
improve social and emotional learning in school. 

Improving Social and Emotional Learning in Primary 
Schools | EEF 
(educationendowmentfoundation.org.uk) 

5 

Offer 
Breakfast 
club and after 
school club 
sessions for 
disadvantage
d pupils 

https://www.gov.uk/government/publications/working-
together-to-improve-school-attendance  

6 

Contingency 
fund for acute 
issues 

Based on our experiences and those of similar schools 
to ours, we have identified a need to set a small 
amount of funding aside to respond quickly to needs 
that have not yet been identified. 

All 

Work with 
families, both 

Deployment of staff to support families to improve 
attendance and eradicate persistent absenteeism. 

6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://www.churchofengland.org/sites/default/files/2018-04/Mental%20Health%20and%20Wellbeing%20Guidance.pdf
https://www.churchofengland.org/sites/default/files/2018-04/Mental%20Health%20and%20Wellbeing%20Guidance.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://b2a2aee4-a9b4-4927-94f4-4438a64148ee.filesusr.com/ugd/64e5fc_9bea63f27ab541c39c6e034a9d31414e.pdf
https://b2a2aee4-a9b4-4927-94f4-4438a64148ee.filesusr.com/ugd/64e5fc_9bea63f27ab541c39c6e034a9d31414e.pdf
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/primary-sel
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance
https://www.gov.uk/government/publications/working-together-to-improve-school-attendance


 

9 

pupils and 
parents, to 
improve 
attendance 
for pupil 
premium 
pupils where 
attendance is 
below 90%  

https://assets.publishing.service.gov.uk/government/uploads/system/uupload/attachment_data/file/1066915/Using_pupil_premium_guidance_for_school_leaders.pdf    

 

Total budgeted cost: ££70,255 

https://assets.publishing.service.gov.uk/government/uploads/system/uupload/attachment_data/file/1066915/Using_pupil_premium_guidance_for_school_leaders.pdf
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

 
 
Intended Outcomes (2021-2024) 

Higher rates of progress across KS1 and KS2 for all eligible for pupil premium.  

By end of Year 2 75% of PP passed phonics check. Two children who didn’t pass have 
complex needs and wouldn’t have been expected to, one of these children’s scores in-
creased over the year from 5/40 to 15/40.  
 
Some of the children who made less than expected progress have more complex 

needs, and progress towards their personal outcomes was good.  

To achieve and sustain improved wellbeing, mental health and resilience for all 

pupils in our school, particularly those with pupil premium and be able to 

support families when required. 

All children having ELSA showed progress in their emotional and mental well-being, as 

measured Strengths and difficulties questionnaires and child and parent voice. 

Play Therapy has led to a positive impact by improving wellbeing, emotional regulation 

and resilience.  

Staff training on restorative practice, ACEs, Trauma and other areas of SEMH have led 

to a positive impact on supporting children with SEMH needs.  

All pupils eligible for pupil premium will achieve a minimum of 95% attendance 

48% of pupil premium children achieved an attendance of at least 95% over 2022-2023 

70% of pupil premium children achieved an attendance of at least 90% over 2022-2023 

90% of pupil premium children who had an attendance of below 90% in 2021-2022 

showed an improvement over the next year. 

For the children who were supported to attend breakfast or after school club, there was 

a positive impact on attendance. 

Families in need of additional support are able to access this in or through 

school to ensure children are able to make at least expected progress based on 

their individual starting point. 



 

11 

Pupil premium funding enabled all children to take part in trips and their work following 

the trips showed the impact the experiences had.  

Children were supported with funding for residential trips which had a very positive 

impact, as shown by their feedback. 

Vulnerable families have been supported by our HSLW. This support has included 

parental support, home visits, hampers, school uniform, toys, transport to school and 

links within the community e.g. community larder, food bank and local sports clubs. 

This has had a positive impact on children’s readiness to learn in school. 

Group or 1:1 Family Links Parental course has been run successfully with vulnerable 

families. 

Externally provided programmes 

Please include the names of any non-DfE programmes that you used your pupil premium 

(or recovery premium) to fund in the previous academic year.  

Programme Provider 

  

  

 

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following 

information: How our service pupil premium allocation was spent last academic 

year 

 

The impact of that spending on service pupil premium eligible pupils 
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Further information (optional) 

 

 


